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Abstract


Rural school principals face a number of challenges that are unique to their environment.  These challenges stem from a number of sources, from within the school division structure, from a community perspective, and from within the school setting itself.  This paper will contend that principals in rural environments have challenges and needs that are unique to their environment.

Further, this paper examines the rural principalship in terms of principal preparedness/supply, principal professional development, challenges at the school-based level, and community-related challenges.  Discussion will be brought forward to suggest specifically what needs to be done to assist rural principals in their increasingly difficult roles, including addressing professional development needs, clarifying the role of the rural principal, and formally recognizing rural principals as a unique sub-group of principals in general.  While the primary focus of the paper will be from a Manitoba perspective, the literature that will be examined as part of this discussion will not be exclusively specific to Manitoba. 
Identifying and Addressing the Challenges of the Rural Principal

Introduction


The role of the school principal is ever changing.  Now more than ever before principals are required to possess a variety of skills in order to realize sustainable success in an administrative position.  Part of the overall challenge lies in the fact that very little of a principal’s environment remains static, and that he or she must continuously ride a wave of change while working to create, maintain, and grow a school environment which optimizes the development and preparedness of the students within the school.  

Normore (2004) states:

The role of the principal in successful schools has transcended the traditional notion 

of functional management, power, behaviour style, and instructional leadership.  Today’s principals face more complex expectations forged by a very different student population and a new generation dissatisfied with the educational status quo. (p. 2)  

Despite the fact that the role of the school principal has and continues to change, many still maintain that the principal is key to the success of a school.  In citing Crews and Weakley (1995), Normore (2004) writes: 

Show me a good school and I’ll show you a good school leader . . . when you 

poke the inner workings of a successful school, you will find--without fail--a 

skillful leader who understands how to transform educational practice, not just 

transact educational business. (p. 2)  

While we have certainly seen a shift to a more collaborative model of decision making within public schools, at times even including formal distributed leadership structures, the ultimate responsibility still rests with the principal.
While all principal positions come with a plethora of challenges and complexities, it can be argued that the challenges associated specifically with rural principal positions are unique.  It is recognized that rural principals face challenges that are unique to their environment, as is evident when one considers the organizations that have surfaced in recent years to help address these challenges.  In Manitoba alone, for example, efforts have been made through MERN (Manitoba Educational Research Network) to build bridges that would give rural principals greater access to graduate study and to network with faculty members.  In addition, the Manitoba Council for Leadership in Education (MCLE) frequently spearheads initiatives that are meant to better prepare principals for their roles in rural environments.

The challenges rural principals face stem from a number of sources, including principal preparedness and supply, principal professional development, school-based challenges, and community-related challenges.  It is these challenges that will be examined and addressed here, primarily from a Manitoba perspective, as well as the strategies and supports that should be put in place to address the challenges.  

In recent years much has been written on the topic of the challenges facing rural principals.  This discussion will also include, then, an examination of the literature to determine what is currently being suggested to assist rural principals in facing these challenges, and where deficiencies may still be present in this regard.

Principal Preparedness/Supply

Current data suggests that a principal shortage is imminent in parts of the country, such as in Manitoba, and this in and of itself is cause for concern.  Hickcox (2002) found that “in 2010, nearly 64% of principals currently working in Manitoba will either have retired or be eligible for retirement” (p. 2).  While this information alone does not conclusively suggest that a principal shortage will occur, it is cause for concern in rural environments where principal recruitment can already be a challenge.  This section will address principal preparedness and supply by discussing the supply from within the system, academic qualifications, and higher rates of turnover.


Supply/Qualifications.


Recruitment into administrative positions within the education system is becoming increasingly challenging.  “Today fewer teachers are likely to see administration as a way to improve their salaries, prestige, or respect among other colleagues.  The complexities, changing demands and expectations within administrative roles have caused a shortage in applicant pools” (Normore, 2004, p. 1).  This problem is compounded in rural environments where the “pools” are substantially smaller to begin with.

The issue of recruitment is further compounded in rural environments when one considers qualifications.  Applicants for a Manitoba principalship face a variety of academic thresholds dependent upon the school district to which they apply.  Many urban school districts require applicants to the principalship to have completed a Master’s degree, while rural school districts either do not do so, or simply state that such a degree is preferred.  In short, rural areas cannot afford to have the academic bar at the same height as urban areas due to the limited number of applicants rural areas often receive.  The point is illustrated when looking at a study conducted by Buettner (2004, p. 7) where he found that “most (63.8%) of participating rural principals reported having an academic degree less than a Master’s.”   
In Manitoba, there is somewhat of a distinction between the academic qualifications of rural versus urban administrators.  According to Hickcox (2002), “approximately 14% of principals across the province of Manitoba hold a Master’s degree, while in Winnipeg the percentage is slightly higher at 19%” (p. 4).  It is suggested that this difference in academic qualifications does contribute to rural principals being less prepared to take on administrative positions. 
With lower qualification requirements come lower rates of pay, as the pay scale for administrative positions in rural school districts is often lower than in urban areas regardless of the applicants’ academic qualifications. It is suggested that rural school districts often receive a lower number of applicants for principal positions than their urban counterparts, and the variance in pay could be partly to blame.


Turnover rates.


The discussion will now focus on the higher rate of turnover rural areas often experience, and superintendent turnover is being included in this discussion for two of reasons.  First, “many (Bennet, 1991; Kerr, 1988; Murphy, 1991) believe that the rapid turnover of superintendents is a severe liability to effective school management and education reform” (Czaja, 1997, p. 2).  Rural environments are not immune to this high turnover rate in divisional leadership, and it can have a very direct impact on the rural school principal.  Second, it is suggested that many of the reported stressors superintendents face are the very same stressors rural school principals experience, such as high visibility in small communities as well as a lack of people in whom to confide. 

Czaja (1997) wrote about the high turnover rate of division superintendents and provided the following list of stressors that beginning superintendents reported:  “high visibility, diverse constituencies, employees who were incompetent, pressure from political groups, becoming acquainted with the district and community, deciding who to trust, and a lack of people in whom to confide”  (p. 2)
Principal Professional Development


Ray and Pike (2004) state:

on the surface, learning and leading may appear to be opposites.  Learners 

are commonly thought to be naïve and innocent.  Leaders are expected to 

possess special skills and knowledge.  However, these apparent opposites 

may be like two sides of the same coin, a dynamic combination that generates 

powerful results. (p. 1) 

Here Ray and Pike are pointing out that often leaders are viewed by those whom they lead as people who know everything they need to know to be great leaders, when in fact there is a great deal of ongoing learning that must take place on the part of any leader who is going to be effective.  Rural principals who have limited or no access to ongoing professional development are therefore at a significant disadvantage when it comes to sustainable success, because this success depends to some extent on the availability of ongoing learning opportunities.  This section will discuss principal professional development with respect to geographic limitations, the expanding role of rural principals, availability of networking opportunities, and budgetary limitations. 

Geographic limitations.


When it comes to limited access to professional development for rural principals, the issue is of course one of geography.  It is far easier for urban principals to take night courses at a university within their own city than it is for rural administrators to travel on a regular basis.  It is suggested that this is an area that is improving, however, in no small part because of technology 
and initiatives that various provincial organizations (such as MERN and the MCLE) have undertaken.


Expanding role.

In discussing the role of the principal, Wanzare and Da Costa (2001) highlight six major roles that principals play in their environments:

developing school curriculum and materials (Garubo & Rothstein, 1998; 

Ubben & Hughes, 1997); managing school finances  (Garubo & Rothstein, 

1998; Ubben & Hughes, 1997); facilitating public and human relations (Alvy 

& Robbins, 1998; Gorton & Schneider, 1991); evaluating school staff and 

programs (Gorton & Schneider, 1991); facilitating the selection of teachers 

and support staff (Garubo & Rothstein, 1998; Scriven, 1990); and overseeing the utilization and maintenance of school buildings (Garubo & Rothstein, 1998). (p. 2)  

Wanzare and Da Costa (2001) also point out that on top of the plethora of responsibilities principals have, they are also expected to be instructional leaders.  Instructional leadership is something that can be difficult to define, but as Wanzare and Da Costa (2001) state: 

it is directly related to the processes of instruction whereby teachers, 

learners, and the curriculum interact (Acheson, 1985); includes those 

activities undertaken by the principal with the object of developing a 

productive and satisfying working environment for teachers and desirable 

learning conditions and outcomes for students (Greenfield, 1985); consists 

of those actions that a principal takes, or delegates to others to promote 

growth in student learning (De Devoise, 1984); and consists of the principal’s 

role in providing direction, resources, and support for the improvement of 
teaching and learning in the school (Keefe & Jenkins, 1984, cited in Wright, 

1991, p. 114).  (p. 2) 

It is far more difficult for a principal to be an effective instructional leader in an environment where a principal has limited access to professional development and who already wears so many hats.  

Limited networking opportunities.


Beyond limited access to professional development opportunities, rural principals also have fewer opportunities to network with colleagues in face-to-face environments.  While there are of course several means of communication that can help to alleviate this feeling of isolation, email and the telephone cannot fully replace regular face-to-face contact amongst colleagues.  Buettner (2004) found that: 

opportunities for frequent and purposeful dialogue should be provided 

whereby principals can openly communicate their frustrations and feelings 

in relation to a particular circumstance.  Peer discussion would have the 

potential to alleviate tension arising from distressful events in schools.  (p. 12)
Barth (1990) furthers this point by writing: 

In order not only to survive but to flourish, principals need to be able to 

discuss promising school practices without fear of violating a taboo; they 

need to learn to share problems without worrying about appearing inadequate. 

(p. 146)   

In short, principals need to talk regularly with other principals who share similar circumstances.  
Budgetary limitations.

On a final note, rural principals’ opportunities for professional development are limited by budgetary concerns.  Professional development budgets for administrators in rural areas are often absorbed more quickly because there are additional costs that must be covered including travel and lodging.  It would cost thousands of dollars more, for example, for 20 principals from a rural district to attend a conference in an urban centre than it would for the same number of principals who live and work in that urban centre to attend the same conference.  Travel and lodging costs often make up the bulk of professional development expenses incurred by rural school districts, and principal professional development is no exception.
Challenges at the School-Based Level


In addition to the challenges that rural principals face with regards to preparedness, recruitment, and professional development, it is also clear that there are many challenges that 

stem from the school-based level.  The focus of this discussion will include teacher recruitment, staff turnover, declining enrolment, grade level combinations, the expanded role of the principal, and student attendance and mobility. 


Teacher recruitment.


Teacher recruitment is indeed more of a challenge in rural areas.  This is particularly true in secondary schools where Science/Math recruits are increasingly scarce.  This places a burden on rural school administrators, because they must ensure that the people who are teaching in their schools are appropriately qualified to do so.  While this is also a responsibility of urban principals, finding qualified teachers for specific positions in rural schools is becoming 
increasingly difficult.  In addition, as the retirement rate of those in the principalship continues to increase this challenge will only become more prevalent for rural school principals.  In discussing this concern in Manitoba, Hickcox (2001) writes:  

There actually is a teacher surplus, if you look at the broad national 

supply picture and even the provincial picture.  But we have increasing 

problems of distribution, meaning achieving a match between the teacher 

applicant and the job.  Specifically, the problems are in subject areas like 

Math and Science.  (p. 2) 
It can be argued that the same holds true for specialists within a school system, such as school psychologists or speech-language pathologists. 

Staff turnover.


The staffing challenge for rural principals is compounded when one looks not only at recruitment but at turnover rates as well.  Teaching positions in smaller rural junior high and high schools often involve teaching many and dipartite courses which can be a difficult task.  Some junior high and high school teachers prefer to work exclusively in their specific subject area, but this often cannot be offered to teachers in smaller schools. This creates two potential problems for rural principals that can lead to hindering the quality of education that is offered in their schools.  First, at times teachers are not optimally qualified to teach the variety of subjects that they can be required to teach in rural environments.  Second, teachers may use rural positions as stepping-stones to more favourable specialized positions in urban centres, thereby contributing to higher rates of turnover and a lack of instructional consistency in rural areas.  
Williams (2003) explored the issue of teacher recruitment/retainment in some detail in the United States, and cites the following reasons for rural schools being disadvantaged:  

On average (teachers) earn 13.4 percent less than their nonrural 

counterparts . . . . In addition to low pay, teachers cite poor working 

conditions, a lack of suitable housing, an absence of amenities, and 

professional, cultural, and social isolation among their reasons for 

avoiding or leaving rural teaching assignments. (p. 2) 

Declining Enrolment.


There are several other school-based sources that contribute to the challenges which rural principals face.  One of the key challenges that has multiple implications, both for elementary and high schools, is declining enrolment.  In discussing the situation in Saskatchewan and the reasons for declining enrolment, Gulka  (1993) writes:  

Farm holdings have increased in size and many of the small villages and 

towns have all but disappeared.  The rural areas are becoming increasingly 

sparsely populated and centres of population, commerce, and social activity 

tend to be farther apart than they were just twenty-five years ago.  (p. 7)
It is suggested that declining enrolment creates several other challenges that are unique to rural environments, one of which is the increased necessity to combine elementary grade levels in an attempt to keep class sizes feasible.  Combined classrooms are becoming increasingly necessary in rural environments, and rural principals must thoroughly familiarize themselves with the pedagogy associated with this phenomenon in order to offer support to their teachers.  

The pedagogy surrounding combined classrooms is extensive, as is outlined in Independent Together, Supporting the Multilevel Learning Community a support document released by Manitoba Education, Citizenship, and Youth in 2003.  While such supporting documents are helpful to rural school principals, this is yet another leadership responsibility that rural principals must assume.

Declining enrolment in rural areas also complicates the job of the principal at the high school level.  High schools often have to eliminate elective courses from their timetable simply because they cannot be sustained with low enrolment numbers.  This makes it difficult for smaller rural high schools to compete with the offerings available in larger schools, which leads the rural principal to seek out strategies to maintain and improve a school’s viability.  While such avenues are available to a certain extent, (such as supplementary online course offerings), these pursuits still become yet another responsibility of the rural principal as an instructional leader.  Further, this is an issue that urban administrators may never see throughout their entire careers.  

On a final note related to declining enrolment, it is also a contributing factor to rural schools having less access to support services.  “Any specialized services tend to be purchased as shared services because rural jurisdictions are typically able to afford only limited support 

services.  Fiscal restraints generally permit little more than a core program in the smaller schools” (Gulka, 1993, p. 7).


Grade level combinations.


Rural principals are often in charge of schools that encompass a greater number of grade levels than those of their urban counterparts.  In urban centres principals typically work in environments that include K-6, 7-9, and 10-12, the typical elementary, junior high, and high school models.  In rural environments there is no “typical” structure, and schools can be anything from K-6, K-8, and even K-12 in many circumstances.  This, too, adds to an already challenging environment for rural principals, because the more grade levels within a school the more curriculum for which the principal is responsible.  


The smaller sizes of many schools in rural environments often also means that there will only be one administrator in a school, and this can contribute to a sense of isolation both within and outside the school environment.  In a study of rural school environments Buettner (2004) found that “the majority (66%) of participating principals reported not to have the assistance of a vice-principal in their school” (p. 7).  Watters, Hickcox (2001) suggest that: 

the stress among principals is related not only to the rather extraordinary time 

demands but also to the lack of administrative support.  Principals in Manitoba 

said they needed an administrative support system, i.e. a vice-principal, in order 

to have a sense of not being isolated from human contact. (p. 6)


Student attendance/mobility.


Student attendance/success at the post secondary level is, in some respects, more of a challenge in rural environments than in urban centres.  In writing about the lower percentages of rural students who attend post secondary education, Phillips (2003) writes:  “But while rural high schools manage to graduate a higher percentage of students than suburban city schools, they send 

a significantly smaller percentage to four-year colleges” (p. 1).  In her discussion, Phillips also noted several key challenges that set rural environments apart from urban.  These challenges include having “less money to spend per pupil than other schools, the schools are significantly smaller which can reduce the ability of many rural high schools to offer a full range of advanced 

placement courses, and teachers in rural schools are more often required to teach several subjects” (p. 1).


It can be argued that one of the key reasons why fewer rural graduating students attend post secondary institutions than students from urban environments has to do with familiarity of their home environment and a reluctance to leave.  It is a far greater level of change, environmentally speaking, for a rural student to leave the community in which he or she grew up to attend post secondary education in a very different and larger urban centre than it is for an urban student to change institutions within the same city.  This creates additional responsibility for rural principals, because ongoing efforts must be made to build supports for rural students so they can move on and realize sustainable success at the post-secondary level.

A final school-based challenge is with regard to student mobility, simply meaning the rate at which students change residence.  Rural areas can, for a number of reasons, experience high rates of student mobility.  This has a direct impact on the challenges faced by rural principals.

In a study completed by the North Central Regional Educational Library, Biernat & Jax (2000) state “the mobility that results in a school change is the greatest threat to academic achievement and the school environment” (p. 2).  It is also pointed out in the same study that “families in rural communities are at an increased risk of becoming mobile especially toward 

more urban locales” (Biernat & Jax, 2000, p. 2).  

In addition, Biernat & Jax (2000) note that:

student mobility has a negative impact on educational achievement for 

students and schools, creating an achievement gap between mobile and 

nonmobile students.  Frequent relocation interrupts regular attendance, 

continuity of lesson content, and the development of relationships with 

teachers and peers.  In addition, high student mobility has a slowing effect 

on basic skills acquisition, creating a long-term risk of school failure and 

dropout. (p. 4)  

The tendency for a high rate of mobility amongst rural students raises a number of challenges for rural principals, as they make efforts to curb some of the effects that can occur as a result.  

Community-Related Challenges


Rural principals also face unique challenges with regards to the communities in which they live.  Here the discussion will include the need for rural school principals to have a high degree of political skill, a heightened awareness of the culture in which he or she works, as well as strong relationship building skills.


Political skill.

School principals in small communities must be particularly wary of the politics that often comes into play, simply because there can be a greater degree of interconnectedness amongst members of a smaller community.  The need for political skill is very real for administrators in rural environments.  According to Bolman and Deal (1991), “In a world of 

scarcity, diversity, and conflict, the politically astute manager needs to develop an agenda, build a base of support for that agenda, and learn how to manage relations with those who might support or resist the agenda” (p. 166).  

Cultural awareness.


In addition, each rural community has its own unique culture of which school principals must be aware.  According to Stelmach (2004) “taken for granted norms and institutionalized practices that make it difficult to bring about meaningful change in schools are elements of culture” (p. 7).  In citing Schein (1992) Stelmach (2004) goes on to define culture in the following way:  

Culture is a pattern of shared basic assumptions that the group learned 

as it solved its problems of external adaptation and internal integration, 

that has worked well enough to be considered valid and, therefore, to be 

taught to new members as the correct way to perceive, think, and feel in 

relation to those problems. (p. 7) 

In smaller rural environments one often finds elements of “culture” that are deeply engrained in a school and the community, and these elements can become obstacles when engaging in any change process. 


Relationships.

Administrators in these types of environments must endeavor to have a sense of the relationships within the community, both long-standing and otherwise.  Murphy (1996) states, “much of what happens, or should happen, in organizations is highly dependent on information that administrators frequently do not possess.  This includes local knowledge, the histories, key 

actors, rituals, and contexts of various units within the organization” (p. 118).  Murphy furthers his point by suggesting “an administrator would be well served by knowing such things as the 

underlying feelings of the parents who oppose a new preschool initiative, or the rumors on how an administrator landed his or her job” (p. 119).

These types of political issues surface in urban areas as well of course, but the environment in which it occurs is different.  Because of the smaller and more intimate communities in which rural administrators work, they often don’t have the same means to separate themselves from the political arena as do administrators in urban environments.  It is not uncommon, for example, for an administrator to be approached in a grocery store and asked about school related matters.  The fish bowl is simply smaller so paths cross more often, which in turn means that it is particularly critical for rural administrators to be politically astute.  

It is worth noting as well that this political astuteness does not only serve to avoid potential difficulties, but can promote productivity as well.  Bolman and Deal (1991) put it very succinctly:  

The question is not whether organizations will have politics, but what 

kind of politics they will have.  Politics can be and often is sordid and 

destructive.  But politics can also be the vehicle for achieving noble 

purposes, and managers can be benevolent politicians.  Organizational 

change and effectiveness depends on such managers.  (p. 180)

Addressing the Challenges

As has been discussed, principals who work in rural environments are faced with not only the challenges that are associated with a principalship in general, but also many challenges that 

are unique to a rural environment.  A number of these unique challenges have been identified here, including an overview of what the literature indicates in this regard.  The focus will now shift to highlighting the strategies that have been identified in the literature to address these challenges.  Professional development needs, defining the role of the rural principal, addressing fiscal restraints, and identifying rural principals as a unique group will all be part of this discussion. 

Professional development needs.

With regard to professional development, there are several points that must be raised.  Technology has indeed helped to bridge the gap between rural administrators and their 

colleagues, as well as their access to graduate study.  Graduate study aside, though, much remains to be done to increase the level of access rural principals have to ongoing professional development.  

The bulk of principal professional development in Manitoba, for example, occurs in Winnipeg or Brandon, which are the two largest urban centres in the province.  While it would be impractical to suggest that regional or provincial professional development activities need to take place in remote, sparsely populated areas, what would help is greater access through increased funding.

It can be argued that not enough has been done to recognize that professional development for rural administrators costs substantially more than it does for their urban counterparts, which is ironic considering the smaller rural school divisions have less ability to 

generate funds through provincial funding formulas.  Again, technology could be used for rural administrators to gain access to centralized professional development sessions through video conferencing or other forms of technology, but this would not address the need for principals to meet and network with their colleagues.  It has already been pointed out that the literature is clear in this regard, principals need to talk regularly with one another.  One can surmise that this is especially true for rural principals who often have no vice-principal in their schools with whom to collaborate. 

As was mentioned previously, there are organizations that are making significant gains in terms of creating greater access to professional development for principals.  The Manitoba Education Research Network (M.E.R.N.) has two major goals “to highlight Manitoba's educational research and researchers, and to foster the development of an educational research 

community in Manitoba” (M.E.R.N., p. 1).  The list of partners and affiliates who are involved with M.E.R.N. is extensive, and includes representation from university faculty, the province, 

and many school divisions from throughout Manitoba.  In addition, the Manitoba Council for Leadership in Education (M.C.L.E.) (2005) highlights their mandate as 

ensuring a coordinated focus on enhancing the quantity and quality of 

educational leaders in Manitoba. Its mandate is to provide a structured and 

coordinated approach for partner organizations to address the leadership 

development needs of teachers, administrators and other education partners. 

(p. 1)  

These are both good examples of organizations that recognize and are working to meet the needs of rural principals in Manitoba.
Defining the role.

Along with prepatory training and ongoing professional development for rural principals, part of the discussion must include highlighting the character traits people should possess in order to be successful in a rural principal position.  In conducting a study of schools facing challenging circumstances (SFCC), Harris and Chapman (2002) formed the following conclusions:

1.
Successful leaders in SFCC are constantly managing tensions and problems directly related to the particular circumstances and context of the school.

2.
Successful leaders in SFCC are, above all, people-centred.  The leadership practice of principals in this study was underpinned by a set of personal and professional values that placed human needs before organizational needs.

3.
Successful leaders in SFCC distribute leadership to others and invest in various forms of teacher leadership.

4.
Successful leaders in SFCC are able to combine a moral purpose with a willingness to be collaborative and to promote collaboration amongst colleagues, whether through 

teamwork, or extending the boundaries of participation in leadership and decision-making.


The above list speaks to some extent in favor of Fiedler’s Contingency Theory approach, (Antoine, 2005), where principal placement is a function of the strengths of the individual administrator.  The above also speaks very directly to the need for principals in rural environments to use a distributed leadership model, where teachers can take leadership roles with various initiatives throughout the school.  This makes sense, as principals in rural environments 

often wear many hats and do not have a formal counterpart within their school.  This would also suggest that a principal who is going to work in a rural environment must be particularly cognizant of the need for true collaboration both within the school and with the community.  While autonomous leadership styles won’t lead to sustainable success in the best of circumstances, it is a particularly dangerous approach in a rural environment because it could inevitably lead to dissention amongst staff and the community.  


Rural principals as a unique entity.

Despite the gains that have been made in supporting rural principals, more needs to be done to recognize rural principals as a sub-group of a larger body (school administrators in general).  Perhaps school divisions in rural Canada/Manitoba need to look very closely at a model similar to what Barth (1990) describes as “Principal’s Centres,” where principals are offered ongoing support on a variety of issues. M.E.R.N. and the M.C.L.E. are good examples of organizations that are already providing this type of support.

Conclusion

There is no doubt that the rural principalship is a position that will remain fluid in terms of the ever changing environment and therefore ever changing demands associated with the 

position.  Some of these changes, such as declining enrolment, are only going to compound in the future and will require principals who have the knowledge and skills to address them.  

While much has been written on the topic of challenges facing rural principals, the focus now needs to be on transferring what we know needs to be done to real “in the field” support systems that will assist rural principals into the future.  While a principalship undoubtedly comes 

with a certain degree of stress and uncertainty, overall it can and should be a very rewarding experience.  Addressing the needs of rural principals head on with a coordinated effort can only assist in making the rural principalship as rewarding as it has the potential to be.
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